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Introduction

This report will provide exemplification of candidates' work, together with tips and 
comments, for Questions 1-7 of Paper 1 of the International GCSE English Language A.

The specification consists of three components:

Paper 1: Non-fiction texts and Transactional Writing – 60% (this examination)
Paper 2: Poetry and Prose Texts and Imaginative Writing – 40% (examination) OR
Paper 3: Poetry and Prose Texts and Imaginative Writing – 40% (coursework).
There is also an optional Spoken Language Endorsement (non-examination assessment).

Non-fiction Texts and Transactional Writing is assessed through an examination lasting 2 
hours and 15 minutes with a total of 90 marks. The paper is organised into two sections each 
worth 45 marks.

Section A: Non-fiction

This section is worth a total of 45 marks, tests reading skills and is based on an unseen 
passage (Qs1-3) and a text from the International GCSE English Anthology (Q4) with a total 
word count of approximately 2000 words. Q5 asks candidates to compare the two texts.

In this series, the unseen extract was adapted from Motherwell by Deborah Orr, in which she 
recalls her experiences of growing up in Motherwell, Scotland. The Anthology text was the 
extract from Chinese Cinderella by Adeline Yen Mah in which she describes a rare visit home. 
The texts worked well together; there were clear connections between the texts and the diary 
structure and narrative voice of the unseen material helped to make it engaging. Candidates 
had been prepared well and all had, at varying levels acquired and developed the skills of 
interpretation and analysis.

Candidates are advised to spend about 1 hour and 30 minutes on this section.

Section B: Transactional Writing

This section, also worth a total of 45 marks, offers candidates a choice of two transactional 
writing tasks. A particular form will always be specified and for this series the two tasks were 
to write a leaflet for parents/carers that gives advice on how to help and guide teenagers (Q6) 
or to write a speech for an audience of school or college leavers and their parents/carers 
discussing the idea that university is not the only option available (Q7).

The Assessment Objectives for this paper are:

Section A: Reading

AO1: Read and understand a variety of texts, selecting and interpreting information, ideas 
and perspectives (Q1, Q2, Q3)
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AO2: Understand and analyse how writers use linguistic and structural devices to achieve 
their effects (Q4)

AO3: Explore links and connections between writers' ideas and perspectives, as well as how 
these are conveyed (Q5)

Section B: Writing

AO4: Communicate effectively and imaginatively, adapting form, tone and register of writing 
for specific purposes and audiences (Q6 or Q7)

AO5: Write clearly, using a range of vocabulary and sentence structures, with appropriate 
paragraphing and accurate spelling, grammar and punctuation (Q6 or Q7)

This is an untiered specification and the choice of texts and questions set are such that all 
candidates are able to access the paper and to show their abilities in reading and writing. The 
vast majority of candidates sitting the paper in this series responded very positively to all 
questions.
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Question 1

This question, which tests the skills of selection and retrieval, is intended to serve as a 
straightforward way into the paper and build confidence on the part of the candidates. There 
were six possible answers and almost all of the candidates were able to gain the two marks 
available.

The important advice for this question is to look at the line references given and to select 
single words or short phrases from the passage, not to attempt to use own words and not to 
spend time giving comment or explanation which cannot be rewarded here.

On the few occasions where both marks were not achieved, this was usually because the 
candidate had misread or misinterpreted the question as 'select two words or phrases that 
describe the items' and so offered adjectives such as 'over-sized' or 'comfortable' rather than 
the nouns that told the reader 'what items the writer chose to take on her hike'.

Very occasionally, a candidate chose a word or phrase from outside of the given line 
references or from the first part of the given lines which did not answer the question. If the 
given lines were simply copied out in full then no marks could be awarded as no skills of 
selection had been demonstrated.

The first word chosen 'calendar' is not valid as the writer did not take 
this item with her but the second word 'sunscreen' is correct so 1 mark 
can be awarded.

Ensure that you read the question and the relevant lines of the text 
very carefully.
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Two correct phrases have been selected and so the response achieves 
2 marks.

This response does more than is required for 2 marks as five of the 
possible six answers are supplied.
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The two words selected describe two of the items but the question 
asks for words or phrases that describe what items the writer chose 
to take and so no marks can be awarded.

Ensure that you have read the question carefully and underline all the 
key words.

The first phrase selected by this candidate does not describe 
specifically what items were taken by the writer, but there are three 
correct phrases selected for the second point and so 2 marks can be 
awarded.
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Question 2

The question moves on from Question 1 by directing candidates towards a larger section of 
the text. Nearly all candidates achieved the full four marks for this question, which requires 
them to select and interpret information. For this examination the question asked candidates 
to look at lines 19-30 and describe what happens. Examiners noted that the majority of 
candidates were able to identify the relevant information and 'answered this question very 
securely'. One examiner stated that 'Most candidates successfully gave four clear and distinct 
points'.

There was a good range of possible points that could be made; those most commonly made 
were the slipping foot, the attempt to grab onto something, the fall and the pain. In addition 
to the points on the mark scheme, examiners were advised that candidates might make their 
own valid and rewardable points.

Where candidates did not score full marks, this was sometimes because they were struggling 
to follow the instruction 'In your own words' and copied at length from the extract or failed 
to clarify the point sufficiently. One examiner noted that ‘A surprisingly common error was 
candidates thinking that their task was actually to rewrite the extract in different words’ and a 
small number rewrote the passage substituting 'she' for 'I'. There were a few who adopted 
more of an AO2 approach and included some analysis of language and structure (not a 
requirement) which led to them making fewer rewardable points. Others spent too long 
exploring just one or two ideas or became side-tracked into offering their own opinions 
about the ideas expressed. A further few candidates appeared confused about some 
elements of the passage eg believing that ‘the stupidest thing’ that the writer feels she has 
done was recording the message.

Examiners reported that the most successful approach employed by candidates was to make 
at least four clear discrete points. If these are set out separately then it can help both the 
candidate and the examiner see at a glance how many points have been made. It is 
important to remember that the question will ask candidates to 'explain' or 'describe' and 
therefore, although it is not necessary to write at length, it is not acceptable to simply list very 
brief points. The response must be written in full and complete sentences that clearly 
demonstrate understanding and secure interpretation. It is important that the given lines are 
read closely and carefully.
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This is a brief response but it does make three clear valid points (bps 2, 
8 and 5 from the mark scheme) and so earns 3 marks.

Aim to make at least four clear points that answer the question in own 
words.
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Very good understanding is shown in this response with a number of 
points made clearly (3, 4, 6, 7, 8, 10 from the mark scheme). This 
candidate has done more than required to achieve full marks. The final 
point making reference to the writer's broken pelvis comes from line 
31 which is outside the given line references.
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This is a succinct response but it does make a number of valid points 
(bps 3, 4, 6, 7,10 and 8). There is just enough in the way of description 
of events for full marks.

Setting points out on separate lines can be helpful for both candidate 
and examiner.
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In this response the candidate has taken an overview of the whole 
passage and not focused on the given lines. The only point made (bp3) 
relies heavily on the extract wording but does add ‘of a huge rock’. 
There is just enough here for 1 mark.

Ensure that you underline or highlight the given lines so that you focus 
on the correct part of the text.
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Question 3

This is the final AO1 question; it is worth 5 marks and, like Question 2, requires candidates to 
show their understanding of the text by selecting and interpreting ideas and information. For 
this examination, they were asked to look again at lines 42-57 and explain what the writer is 
thinking and feeling.

In Question 3, candidates are told that they 'may support' their points 'with brief quotations' 
and whilst the vast majority did so to good effect, it did seem that the use of quotations in 
some cases led to an over-complication of the task with candidates moving into an AO2 
approach and analysing language. One examiner noted that ‘It was frustrating to see that a 
candidate had clearly spent a lot of time and effort writing a full page of answer, only to be 
awarded two or three marks for it.’ A shorter answer focused on the requirements of AO1 
would allow more time for the higher tariff questions.

Examiners reported that most candidates achieved at least 4 marks with many achieving the 
full 5 marks by making five or more appropriate points. The best answers had five clear, 
distinct points, each about a different thought or feeling; all of the points on the mark 
scheme were regularly found in candidates’ responses. One examiner noted that ‘many 
candidates adopted a ‘point in my own word supported by a textual reference’ approach' to 
sound effect. Some candidates did not achieve full marks because they repeated a point or 
simply rephrased it slightly or because they went outside the line references. A few expected 
long quotations with no comment to act as evidence of their own understanding, but 
answers including overlong quotations very rarely gained full marks.

In summary, the best answers used a good balance of short quotation and some 
interpretation, paid attention to how many marks the question is worth and made five clear 
and discrete points, often set out separately which, as with Question 2, can be useful to both 
candidate and examiner. As with Question 2, there were many possible points on the mark 
scheme but examiners were advised that candidates might make their own valid points, eg 
about the effect of the heat, which should be rewarded.

13 International GCSE English Language A 4EA1 01R



In this response the candidate makes three brief but clear points about 
the writer's thoughts and feelings supported with quotations (bps 2, 9 
and 7 from the mark scheme).

Remember that this question is worth 5 marks so aim for 5 clear 
points; there will always be more than 5 points that can be made.
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This full response works through the given lines, shows complete 
understanding and carefully selects quotations to make the points (2, 
3, 6, 8, 9 and 10 from the mark scheme).
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This candidate identifies the writer's feelings that she is 'scared and 
alone' and 'doesn't feel that she is escaping this situation' but moves 
into an AO2 approach and offers analysis of language of the one 
chosen quotation which is not a requirement for this question and 
cannot be rewarded.

For full marks, aim to make five separate points in own words 
supported by brief quotations. Remember that for this question you 
do not need to analyse language.
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Unfortunately the candidate has answered the question on the wrong 
part of the text and so no marks can be awarded.

Underline or highlight in some way the line references so you can be 
sure that you look at the correct part of the extract.
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Question 4

This question is on Text Two, the Anthology text, and is assessed for AO2: Understand and 
analyse how writers use linguistic and structural devices to achieve their effects. It is 
therefore a more challenging and discriminatory question and is worth 12 marks divided 
over five levels.

In this examination, candidates were asked how the writer, Aron Ralston, uses language and 
structure to interest the reader in the events that he describes.

This piece contains a wide range of features of language and structure as exemplified in the 
mark scheme, but examiners were advised that these are just examples of possible points 
that could be made and instructed that they must reward any valid points that candidates 
make that are securely rooted in the text. There does not need to be an equal number of 
points on language and structure, but both should be addressed as, indeed, they were by 
nearly all candidates.

Examiners noted that the question was ‘very accessible and fair’ and that most candidates 
‘tackled the question with a significant degree of confidence’ achieving at least half marks. 
There was, however, a feeling from a number of examiners that candidates were missing out 
on marks at the highest level because they adopted a chronological approach ‘which led 
away from an exploratory/analytical framework’.

Most candidates spotted obvious features of the language of the text, such as the use of first 
person or the autobiography genre, and many discussed the use of technical jargon and the 
way this reflects Ralston’s experience and makes the subsequent accident more of a shock, 
the foreshadowing of ‘teeters’, the violent verbs used in relation to the moment of injury and 
the writer’s perception of time. There was also some effective discussion of the 
active/passive voice and more able candidates linked this to the shift in the text from Ralston 
being in control to losing control.

At the lower levels, candidates tended to describe, narrate and make general comments on 
the text, stating why an event like this might be interesting and writing more of an AO1 
answer, rather than looking at how language and structure were used to interest the reader. 
Some candidates at this level named a range of techniques but had little understanding of 
what their effect might be beyond making the reader ‘want to read on’.
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At mid-level it was felt by examiners that whilst candidates appeared to make more points on 
language than structure and often selected appropriate quotations, there was a lack of focus 
on vocabulary. One examiner reported that a number of candidates were using ellipsis to cut 
out sections of quotations which ‘shifted the focus onto what Ralston was saying rather than 
how he was saying it’. Some candidates spent too long looking closely at the first paragraphs 
and wrote a lot about Ralston being an expert climber, but did not say anything about the 
subsequent accident and drama. A few candidates at this level still tended to spend too long 
on introductions that merely repeated the question and conclusions that simply repeated the 
points already made; the focus should be on making a range of relevant points, not simply 
reiteration. Examiners noted that there was often a focus on using imperfectly understood 
linguistic terms at the expense of exploring the ways in which the writer interests the reader.

The best responses demonstrated perceptive understanding, dealt with a good range of 
ideas from throughout the text and interwove their discussion of language and structure, 
seeing the two as working symbiotically to convey meaning. Where candidates felt confident 
to discuss structure they often did so with great insight and depth.
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In this response the candidate adopts a PEE approach and makes three 
clear points, supported by appropriate quotations. Sound 
understanding is shown and some explanation is offered of language 
and structure although there is no close-level analysis. The response is 
rather brief and points lack development but it merits a mark in the 
middle of level 3.

To achieve level 4 and above, aim to make a range of points and 
include some word-level analysis.
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The candidate shows a thorough understanding and makes a range of 
points. There is some sound explanation at the start and the candidate 
then begins to delve more deeply into the text and presents some 
interesting ideas eg the writer describing his accident as if it was 
happening to someone else. The final point explores language 
effectively and the answer sits securely at mid-level 4.

Avoid an unnecessary introduction and aim to make a relevant point 
on language and structure that will start to earn you marks right at the 
start.
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The response opens in an assured and confident manner and 
immediately shows good understanding. This is a focused response 
that is often perceptive, analyses language and structural features and 
considers a good range of ways in which the writer interests the 
reader. References are apt throughout and clarify the points being 
made leading to full marks.
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Selecting the key moments to write about is important. Note how this 
response does not start at the beginning of the text; the candidate has 
chosen the immediate aftermath of accident for initial focus on the 
idea of how tension is created to interest the reader.
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In this response the candidate offers some comments on the writer’s 
experiences with reference to the speed of time, his isolation and pain. 
In the second paragraph the candidate picks out the words 'agony' and 
'panic' from the quotation but simply repeats them and the impact of 
these words is not explained. There is some textual reference and a 
straightforward consideration of how the reader might be interested. 
Overall the response meets all the criteria for level 2 but is not 
sufficiently developed to move beyond it.

Select appropriate supporting quotations but then aim to include 
some word-level analysis eg in this response the candidate could have 
examined the connotations of the phrase 'flaring agony'.
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Question 5

This question provides the only assessment in the specification of AO3: Explore links and 
connections between writers’ ideas and perspectives, as well as how these are conveyed.

This question is the most demanding of those in Section A and, with 22 marks distributed 
between five levels, carries almost half of the total marks available for reading so it is 
extremely important that candidates allow sufficient time for a developed response. 
Examiners were pleased to note that nearly all candidates attempted the question, but 
careful time-management is crucial for success in this examination; candidates should factor 
in time to plan with care the points that they wish to make in order to ensure that they have a 
wide and balanced range.

Examiners recognise the challenge of the question and it was pleasing to note that nearly all 
candidates achieved some degree of success with one examiner noting that ‘I don’t think I 
marked a single response that wasn’t comparative in some way and the vast majority of 
candidates moved back and forth effectively between the two texts’. Another examiner 
reported that ‘many candidates tackled this question with confidence and a degree of 
authority’. It was particularly pleasing to see how successfully Text One was addressed with 
candidates making insightful observations about the writer’s ideas and making pertinent 
links to those in Text Two. However, one examiner did warn that ‘the high-level engagement 
with Text One was detrimental to some candidates who became so absorbed in discussing it 
that they forgot to balance their points evenly across both texts’.

Common points of comparison included: Ralston starts in medias res/Nelson has a build up; 
he is an expert/she is more of an amateur (some answers looked at how she has an 
emotional response to the surroundings here, showing her awe, whereas he is very factual, 
showing his familiarity with such environments); both share the idea of time slowing down at 
the point of the accident; some similarities in the way the writers describe pain, with both 
using heat imagery; she is rescued whereas we do not hear about him being saved.

At the lower levels candidates tended to give a number of very obvious similarities and 
differences eg ‘the writers are in different places’, ‘one is a man and the other is a woman’, ‘ Clare 
has her lunch but Aron doesn’t mention food’ which meant they did not move beyond level 2. 
Some candidates copied out over-long quotations whilst a small minority used no supporting 
textual references and tended to be more list-like.
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Within mid-level answers there was often still a tendency to focus on similarities/differences 
between the events described rather than on the writers’ ideas and perspectives and at this 
level examiners noted that a number of candidates wasted time on introductions that merely 
established what they intended to do in their essay rather than immediately picking out 
some salient links. A number of candidates felt that Ralston was more ‘pro-active’ and brave 
referencing the fact that he cut off his arm but it must be remembered that this does not 
take place in the Anthology extract. These candidates often seemed to think that Nelson 
should ‘try a bit harder’ to move and ‘ not rely on others to help’ seemingly unaware of the 
serious and potentially fatal nature of her accident and injuries.

There were many high-achieving answers but it was noted that some candidates tended to 
develop and explore the ideas of each text at the expense of making extended comparisons 
between them. One examiner reported that candidates securing the highest marks 
‘conceptualised their approach, shaping an argument that tussled with the nuances of 
contrast and comparison across the two texts’. The most assured responses were well-
balanced with a range of comparisons and discriminating and judicious use of references; 
they included astute analysis of language, purpose and tone and often seemed to reflect 
genuine enjoyment in, and engagement with, both the texts and the task.

There are different ways to approach this question, but examiners noted that the most 
successful responses made each point a valid and appropriate comparison with supporting 
references from both extracts; this led to the balance required for marks within levels 4 and 
5. Feedback from examiners suggested that use of references was still variable and might be 
a useful area for future focus. Some candidates use references within an almost entirely 
narrative response and offer no real comment, others select relevant quotations but then do 
little more than paraphrase them rather than offering any further explanation or expansion. 
More successful responses were able to select pertinent words within the lines being 
discussed, embed them effectively within their own sentences and, if looking at language 
features, offer some astute analysis.
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In this top level 2 response, the candidate offers a number of obvious 
points of comparison eg that 'there were people looking for Clare but 
there was no one coming for Aron' with some comments. At times there 
is a move towards explanation eg in the point about the endings of the 
texts, but there are no supporting textual references. Use of these 
would have lifted the response into level 3.

Ensure that you follow the question's instruction to 'Support your 
answer with detailed examples from both texts, including brief 
quotations'.
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This response focuses on elements of structure and makes some fair 
comparative points but without much development. There is a 
reasonable range of comparisons supported by references although 
these could be a bit more balanced. The final point is quite thoughtful 
and a mark in the middle of level 3 is appropriate.

Aim to make a range of comparisons that cover the writers' ideas and 
perspectives and try to ensure that references are balanced across 
both texts.
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Whilst this response is a little uneven in quality with some points 
lacking development eg that on structure, the candidate uses their 
Venn diagram plan to help them make quite a wide range of 
comparisons. The candidate takes a little while to get into their stride 
but there is an attempt to offer exploration of language choices (eg in 
the way in which the passage of time is described) and sufficient to 
place this at the lower end of level 4.

Planning a response can help you to focus on key comparative points.
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This full-mark response presents a varied and comprehensive range of 
points. A high level of astute analysis is sustained through most of the 
answer and references are discriminating. There is perceptive 
understanding of perspective, themes, language and structure. All level 
5 criteria are met.
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Question 6

Candidates are required to answer just one writing task but it carries half of the total marks 
available for the paper and so they must ensure that they allow sufficient time to plan and 
organise their response.

There are two assessment objectives for writing.

AO4: Communicate effectively and imaginatively, adapting form, tone and register of writing 
for specific purposes and audiences. (27 marks spread over five levels.)

AO5: Write clearly, using a range of vocabulary and sentence structures, with appropriate 
paragraphing and accurate spelling, grammar and punctuation. (18 marks spread over five 
levels).

Question 6, which asked candidates to write a speech to peers giving views on the statement 
‘Overcoming a challenge makes you a stronger person’, was chosen by slightly more than half 
of the candidates. On the whole, it was answered very successfully: one examiner stated that 
the question ‘really inspired candidates who responded very positively to it’ and another 
examiner wrote that it was 'an absolute privilege to mark the many engaging and 
entertaining pieces of writing’.

There were a number of confident responses with candidates sharing sensible and 
thoughtful advice on how to approach challenges in life. Most were familiar with the 
conventions of a speech and employed a range of rhetorical devices. Whether they included 
personal anecdote or a more general focus on how challenges can affect a person’s well-
being, they were often well-constructed with a strong sense of audience. Examiners 
commented on the way in which some candidates ‘deployed little touches such as tag 
questions that worked to create a rapport with the intended listener’.

Candidates covered a range of challenges which included dealing with bullying, anxiety, 
eating disorders, Covid, exam stress and parental pressure. Some candidates wrote movingly 
about the challenges of illness and bereavement within families. It was noted that the vast 
majority of these responses seemed heartfelt and natural. One examiner said, ‘I feel sad that 
such a large number of candidates referred to mental health trials and tribulations which 
they, friends or teens in general seem to face these days’ but examiners were also impressed 
by the bravery and resilience that was frequently displayed and found it ‘heart-warming and 
relieving’ to read how many candidates did indeed feel stronger after overcoming a 
challenge.
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At the lower and mid-levels candidates tended to use the question’s bullet points to give 
structure to their response and wrote straightforward accounts of some of the everyday 
challenges in life. Use of 'statistics' can be effective but these should be believable and 
employed sparingly. Some of the responses at this level were brief, but others were lengthy 
and unparagraphed and read almost like a stream of consciousness. These candidates would 
have been better served by planning their ideas carefully and writing a more structured and 
cohesive answer. Other issues with AO5 centred on accuracy but this was often to do with 
syntactical control rather than spelling and punctuation, although the degree of comma 
splicing and ‘random placement of full stops’ was remarked upon by examiners.

More successful responses were, as one examiner, reported ‘realistic, reassuring, passionate 
and inspiring’. At this level, candidates demonstrated an excellent awareness of issues and 
there were some perceptive and sophisticated responses; one examiner praised the use 
within these answers of extended metaphor and the way in which candidates used a range 
of devices and sentence structures to build up ideas and impact until the reader felt inspired. 
Fragmented sentences were often used in a powerful and striking manner but if used too 
often the effectiveness was lessened.

Candidates who attained marks in the higher levels for AO5 employed a wide and impressive 
vocabulary strategically, wrote with a high level of accuracy and produced carefully 
constructed speeches.
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There is a clear sense of purpose and an appropriate register in this 
speech; communication is clear with use of anecdote and strong 
personal views. Tone is well-considered and helps to place this 
response towards the top of level 3 for AO4. The candidate uses a 
varied, if not very ambitious, vocabulary and there are some technical 
errors. Paragraphs are used to structure the piece, some sentences 
have been constructed for effect and there is quite an emphatic 
ending; a mark at the top of level 3 for AO5 is merited.
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When writing a speech, direct address to the audience at the start, as 
in this response, can help to establish form and purpose.
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This is a moving and convincing speech, focusing on a huge personal 
challenge that the candidate conveys successfully. The stages of grief 
are identified and then explored. The tone and form help to make a 
strong impact on the reader and this piece is awarded a mark towards 
the top of level 4 for AO4. The vocabulary choice is not particularly 
ambitious but has been purposefully selected; evidence of very 
deliberate structural crafting places the response within level 4 for 
AO5.
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Try and allow time to check through your writing to eliminate avoidable 
errors and ensure that you spell any words that appear on the 
question paper correctly.
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The response is sharply focused on purpose and the candidate has 
carefully considered the expectations and requirements of the 
intended audience/reader with an immediate and direct address. 
Content is wide-ranging and points are often perceptive. Vocabulary is 
quite extensive and punctuation is used accurately to aid emphasis. 
Marks within level 5 for both AOs are justified.
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Question 7

Question 7, which asked candidates to write an article with the title ‘The pros and cons of 
modern technology’, was chosen by nearly half of the candidates and, as with Question 6, 
drew a range of confident responses. The topic really resonated with many candidates as 
technology is a significant part of life for many of them. One examiner noted that answers 
were ‘well thought-out and balanced and the reality of how much the writers relied on 
technology was highlighted’.

Candidates covered a range of interesting ideas with many offering advice on how to avoid 
being negatively impacted by new technologies. Common points included: addiction to the 
internet; damage to eyesight and general health (eg obesity); ease of travel; education during 
the pandemic; medical technology; lack of time spent with family and friends; staying in 
touch with loved ones; ease of searching things online; advance of AI; bullying on social 
media.

Many responses followed the question’s bullet points which offered a clear-cut structure but 
at the lower and mid-level some candidates tended to adopt a rather list-like approach with 
little development or exploration of ideas. Some candidates chose to focus on only one 
aspect of technology which could lead to a less balanced response and some candidates 
moved rather randomly between pros and cons often seeming to add a point as an 
afterthought without regard to textual cohesion – a plan might have helped to avoid this. 
Examiners reported that ‘openings tended to be more carefully crafted than closings so this 
could be an area for students to work on’.

Most candidates agreed that technology is a crucial part of everyday life but should be used 
in moderation and one examiner reported that ‘quite a few had me reflecting on my 
parenting style and running to grab the iPad from my toddler!’. A number of responses 
described technology as 'a double-edged sword'.

The most successful articles were written with real flair; there was often excellent use of sub-
headings ('An Interconnected world', ‘Man and machine’) and a range of sentence structures 
crafted for deliberate effect. One examiner remarked on the ‘strong sense of morality 
emerging that at times rejected the ICT revolution and asked for the world to slow down and 
take a breath’. At this level. Candidates avoided an article of two halves simply divided
between the advantages and disadvantages of technology, but introduced, explained and 
explored key lines of argument.
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Whilst there was often evidence of careful, appropriate and wide vocabulary choices and 
some accurate spelling across the levels, upper case letters were sometimes missing at the 
start of a sentence and there were persistent errors in punctuation, most commonly comma 
splicing. One examiner was surprised to see a number of candidates regularly placing a full 
stop after a question mark or an exclamation mark. Where candidates appeared to have 
English as an additional language, there were often issues around the use of determiners, 
tenses, verb agreements and plural forms. Casual abbreviations such as 'u' for 'you and 'ur' 
for 'your' should be avoided.

Despite variation in the quality of the responses, examiners felt that candidates engaged well 
with the question and generally there was evidence of careful thought going into their 
articles. One examiner concluded their report on Section B by saying, ‘I enjoyed marking 
these writing tasks so much that I had to remind myself to also do the reading questions’.
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This response communicates clearly and has a sound sense of 
purpose although there is not much development of ideas. There is a 
simple structure with use of sub-headings taken from the question and 
whilst there are some spelling errors, there is varied punctuation (see 
final sentence) and best-fit puts this response into mid-level 3 for both 
AOs.

Take care with the basics such as the use of a capital letter at the start 
of a sentence and make it clear to what or whom pronouns refer.
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This article covers a number of ‘pros and cons’ and communication is 
very clear throughout with a sufficiently secure realisation of purpose 
to just lift this into level 4 for AO4. Ideas could be linked rather more 
cohesively – a plan might have helped with this – but the candidate has 
employed quite a wide vocabulary, some punctuation has been placed 
for clarity and spelling is accurate leading to a mark within level 4 for 
AO5.
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Taking the time to plan your writing response can help you to order 
ideas logically and produce a cohesive answer.
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This response, which is worthy of top-level marks for both AOs, is 
sharply focused on form and purpose. The candidate carefully 
considers a wide range of sophisticated ideas and uses sub-headings 
skilfully to ensure a cohesive structure. An extensive vocabulary has 
been employed and there are few errors.
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Paper Summary

Based on their performance in this paper, candidates are offered the following advice:

Be aware of the different assessment objectives to ensure that you focus your answers 
specifically on the varying question requirements.
Highlight the relevant lines in the text for Questions 1-3 to ensure that your answers come 
from the correct part.
Answer Question 2 in your own words as far as possible; do not copy out large chunks of 
the text. Aim to make four clear and distinct points. They can be set out separately but 
must be written in full and complete sentences.
You should make five clear points for Question 3; brief quotations can be used to support 
these points but quotations without explanation are not sufficient. Do not spend time 
analysing the language of the quotations. Points can be set out separately but must be in 
full and complete sentences.
Do not waste time on a general introduction or conclusion in Question 4 – every sentence 
should be earning marks. Consider the effects of language and structure features within 
the context of the given extract in this question. Ensure that you focus on the question 
and do not just provide a general overview.
Make a range of comparative points in Question 5. Rather than simply compare the ideas 
or events within the texts, try to link similar elements such as content, theme, tone, 
purpose, narrative voice, language and support points with relevant quotations or textual 
references. Ensure that references are balanced across both texts.
Take time to make a brief plan for the higher tariff questions (5 and 6 or 7).
Consider the given form and audience for the writing task and use these to inform register 
and tone. Try to use a wide vocabulary and varied sentence structures. Think carefully 
about how you can engage the reader right at the start and consider how you will end. 
This will help you to produce a structured, cohesive and complete piece of writing. Allow 
time to proof-read in order to achieve the highest possible degree of accuracy.
Read all instructions carefully. Consider the marks allocated to each question and plan 
your time accordingly so that you are able to attempt every question.
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Grade boundaries

Grade boundaries for this, and all other papers, can be found on the website on this link:

https://qualifications.pearson.com/en/support/support-topics/results-certification/grade-
boundaries.html
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